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The purpose of this study was to adapt a brief, bystander bullying intervention to be culturally appropriate for ethnically-
blended schools in low-income communities and to assess the social validity of the adapted intervention. A mixed-methods
design with sequential sampling was used to collect qualitative data from focus groups and quantitative survey data. The
researchers used Consensual Qualitative Research to analyze qualitative data and chi square analyses and independent
sample t-tests to analyzed qualitative data. Students (N = 40) from an ethnically-blended school (i.e., predominantly
White and Hispanic students) in a low-income community were trained in the bystander bullying program. The 90-minute
training includes a didactic and experiential component. The didactic component includes information about bullying
and strategies students can use to intervene when they witness bullying. The experiential component includes small
group activities and role-plays in which students practice utilizing the strategies. We used a phased research approach to
meet the study aims. In Phase 1, students participated in focus groups after receiving the bystander training. Qualitative
themes that emerged from the focus groups included students’ experiences with bullying, including types of bullying and
reasons why students bully, negative emotions associated with bullying, fears related to reporting bullying to adults, and
positive reactions to the intervention. In Phase 2, we adapted the intervention based on information from a literature
search and feedback from participants in Phase 1. In Phase 3, we trained a new group of students (N = 63) in the adapted
intervention to evaluate the intervention s social validity. Results indicated students perceived the adapted intervention as
appropriate and relevant for their school, with no differences between White and Hispanic students. This study serves as
a first step in developing a culturally appropriate intervention designed to address bullying-related health disparities for

students attending an ethnically-blended school in a low-income community.
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Introduction

National statistics indicate bullying is a significant problem for
youth in the US, with 21.5% of students between the ages of 12-18
reporting being a target of school bullying (Centers for Disease
Control & Prevention [1]. Bullying has been defined as repeated,
aggressive, and unwanted behavior within peer relationships,
typically characterized by a significant imbalance of power between
the perpetrator and target [2]. Rates of physical bullying and bullying
related injury peak during middle school and are more prevalent
among Hispanic students and students from low-income families [3].
Further, for Hispanic students in low-income communities, being
a target of race-related bullying is also associated with health [4],
academic [5], and emotional problems [5,6], including depression
[7], as well as substance use [8]. Additionally, compared to White
students, Hispanic students who repeatedly witness bullying report
higher levels of trauma levels [9]. Researchers have also found that

students who belong to ethnic and racial minority groups experience
elevated rates of bullying with more severe outcomes than White
students, particularly in low-income schools that lack diversity [10-
12]. Within school racial disparities regarding student perception
of school climate have also been identified in the literature [13].
Specifically, in schools with significant numbers of Hispanic and
White students, Hispanic students report lower levels of school
safety than White students [13]. These disparities highlight the need
for effective antibullying interventions developed specifically for
middle schools comprised of predominantly White and Hispanic
students in low income communities.

School-Based Bullying Interventions

Research indicates comprehensive, school-based interventions are
effective at decreasing bullying and improving socio-emotional
outcomes for students [14]. Effective school-based violence
interventions need to address the social context in which bullying
occurs, including the role of peers [15]. Researchers have identified
four roles which student assume when they witness bullying —
“assistant,” “reinforcer,” “outsider,” and “defender” [16]. Students
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who assume the “assistant” and “reinforcer” role join in or provide
positive feedback to the perpetrator, whereas students in the
“outsider” role either leave or observe the situation passively. In
contrast, students who assume the “defender” role intervene on
behalf of the target. When students act as “defenders” they report an
increased sense of responsibility toward targets [17] and an increased
commitment to intervene in bullying situations [18]. Further, when
“defenders” intervene, bullying behavior decreases [19,20]. Thus,
training student bystanders to intervene as “defenders” is an important
component of comprehensive bullying interventions [21,22]. Further,
enhancing the positive influence of prosocial students and reducing
the social status achieved by bullying are important elements of
school-based bullying prevention interventions [23,24].

Although there is a need for interventions designed to address the
problem of bullying in middle schools in low-income communities
with predominantly White and Hispanics students, research
in this area is limited. The majority of studies evaluating anti-
bullying interventions are conducted with White youth and may
not be appropriate for students who are not attending schools in
predominately White communities [5]. Although a few studies have
evaluated the efficacy of comprehensive, school-wide interventions
in diverse middle schools, results of a recent review of school-based
bullying prevention programs indicate positive effects are less likely
to be found in studies with racially/ethnically diverse samples than
homogeneous samples [25]. Additionally, in one study examining
the impact of a widely disseminated bullying prevention program for
middle schools students, researchers found that although relational and
physical victimization decreased for White students, there were no
effects for students from other racial or ethnic backgrounds [26]. These
findings suggest that bullying interventions may need to be adapted
to be culturally appropriate for schools with a diverse student body.

Additionally, comprehensive, school-wide interventions generally
include training all key school stakeholders and take significant time
to implement [27]. Schools in low-income communities, however,
may face educational and social disparities that pose obstacles to
implementing comprehensive bullying interventions including high
faculty and staff turnover, incorporating anti-bullying training into
classroom curriculum, and limited resources [28]. Therefore, to
help address these disparities there is a need for the development
of culturally appropriate, anti-bullying interventions that reduce
barriers for implementation in low-income communities. Adapting
existing brief, bystander interventions that require few resources
may be a promising approach to bullying prevention for schools
in culturally diverse, low-income communities that cannot adopt
comprehensive interventions.

The STAC Intervention

The STAC intervention, which stands for “stealing the show,” “turning
it over,” “accompanying others,” and “coaching compassion,” is a
brief, bystander intervention designed specifically for schools that
do not have the resources to implement comprehensive, schoolwide
interventions [29]. STAC is comprised of a 90-minute training
including didactic and experiential components. The training is
followed by two, 15-minute booster sessions that were developed to
reinforce learning and enhance skill acquisition. Researchers have
demonstrated the efficacy of the STAC intervention in reducing
bullying perpetration [30,31]and victimization [31]. Students trained
in the STAC program also report improved emotional outcomes
including decreases in anxiety [32] and depression [33], and
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increases in self-esteem [34].

Although these studies provide support for the STAC program, the
intervention was developed for adolescents attending predominantly
White schools in affluent communities. To date, there is no research
on the appropriateness of this approach, or to our knowledge, any
other bystander interventions specifically designed for adolescents in
schools with primarily White and Hispanic students in low-income
communities.

Culturally Appropriate Intervention Adaptation

When an intervention developed for individuals within a specific
cultural group is implemented in a different cultural context, problems
of fit can lead to less engagement and motivation from participants
[35]. Thus, it is important to culturally situate interventions to the
new target audience to increase community ownership, enhance
uptake, increase cultural relevance [36], and increase intervention
sustainability [37]. Because adapted interventions need to be
grounded in the experiences of individuals who belong to the target
cultural audience, it is important to include cultural group members
as active participants in modifying intervention curriculum to be
culturally relevant [35]. Achieving high levels of social validity
(e.g., acceptability) is also important when establishing culturally
responsive and effective interventions [39].

The ecology validity model provides one approach for helping
to guide the adaption of existing interventions to be culturally
appropriate [40]. The model suggests culturally adapting the existing
intervention by incorporating culturally sensitive elements on eight
dimensions (i.e., language, persons, metaphors, content, concepts,
goals, methods, and context). Research based on the ecology validity
model has demonstrated the feasibility of implementation and
social validity (i.e., acceptability) of culturally adapted evidence
based interventions in the school setting [41]. Further, students
participating in social and emotional learning interventions adapted
to be culturally appropriate for Hispanic students report positive
outcomes [39,42].

The Current Study

The purpose of this study was to apply the ecological validity model
to adapt the STAC program to be culturally appropriate for schools in
low-income communities with a predominantly Hispanic and White
student body. The two research questions were: (a) How does the
STAC intervention need to be adapted to be culturally appropriate for
adolescents attending a predominately White and Hispanic school in
a low-income community? and (b) Is the adapted STAC intervention
appropriate and relevant for adolescents in this setting? We used
a sequential mixed-methods design to adapt the 90-minute STAC
training and to test the social validity of the adapted program [43,44].
We selected a mixed-methods approach as this framework has been
recommended for culturally adapting interventions [45].

Objectives

An overview of the methodology is presented in Figure 1. In
Phase 1, we used qualitative focus groups to learn about students
experiences with bullying and to obtain their feedback about the
STAC intervention and how it may need to be adapted to be culturally
appropriate. In Phase 2, we incorporated information from a literature
search and from Phase 1 data to adapt the STAC intervention to be
culturally appropriate for our target population. In Phase 3, we
used a between-subjects quantitative design to evaluate the social
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validity of the adapted intervention using a new sample from the
same school as Phase 1.

Phase | ! Phase 2 Phase 3

N G ) Adapt Quantitative
e STAC _ Feedback
(V=40 . Intervention / (N =63)

Literature Search !

Figure 1: Overview of Study Methodology

Phase 1

Method and Materials

Participants

Students were recruited from a Northwest public middle school
with predominately White and Hispanic students located in a low-
income community with a total median household income of $38,259
and a Hispanic median household income of $33,843. Within this
community, 18.2% of the total population and 29.7% of the Hispanic
population fall below the poverty line. Additionally, statistics from
the target school indicate 70% of students at the selected school
qualify for free or reduced-price lunch. The sample consisted of 39
students (n =24 females [61.5%]; n = 15 males [38.5%]) ranging in
age from 11-14 years old (M = 12.13 and SD = 1.00), with reported
racial backgrounds 51.3% Hispanic, 48.7% White, and 1% other.

Procedures

The school counselor assisted the researchers in selecting a purposive
sample of 40 students belonging to different peer groups. The school
counselor briefly met with each student to describe the study and
send interested students home with a parent/guardian informed
consent form (both English and Spanish). All 40 (100%) students
returned a signed parent/guardian informed consent form and
provided assent to participate in the study. Students participated
in the 90-minute existing STAC training and were invited to
participate in a focus group to describe their experiences with
bullying and provide feedback about the STAC training. Of the
40 students trained, one student was absent from school when the
team conducted the focus groups later that week. Thus, 39 (97.5%)
participated in one of four 45-minute focus groups. Focus groups
were ethnically homogeneous to foster an environment conducive
of ethnicity-related bullying discussions [46]. Researchers followed
Hill et al.’s recommendation to develop a semi-structured interview
protocol (see Interview Questions) [47]. Researchers audio-recorded
the groups for transcription purposes and provided students with
a “pizza party” to incentivize participation. All study procedures
were approved by the university review board and school district.

Interview Questions

We are going to discuss each portion of the STAC training; tell us if
you feel that part of the training is relevant to students at your school.
Please also keep bullying that may be because of race in mind when
you give us feedback so we can incorporate that aspect of bullying
into our training. If you feel like we are missing something or getting
something wrong both in terms of what we are teaching and how we
are teaching, tell us how you would change it to make it relevant:

a. The definition of bullying

b. Facts about bullying

c¢.  What you can do as an advocate

d. The different types of bullying

e. Information about students who bully

f.  Information about the role of the bystander

g. The different types of bystanders

Now let’s talk about the activities during the presentation. Tell us

how you felt about participating in:

a. Finding the leader who had the same shape as you

b. The brown bag activity

c. The ice breaker

d. The Poster Group Activity

e. Snow ball activity

Now let’s talk about the STAC strategies. Tell us how you feel about

you and your friends using. Is there a way we could improve these

strategies to make them better to address bullying that can happen
because of race? Let’s go through each one:

a. Stealing the show

b. Accompany others

c. Tuning it over

d. Coaching compassion

Without using any names, please tell us about the types of bullying

that you see happen at your school. Tell us about any bullying that

might happen because of race at your school.

a. Based on what you learned in the STAC training, would you
feel comfortable intervening?

b. If not, what would keep you from intervening?

Now let’s talk about the Role-Play part of the training. How did you

feel about the scenarios? Would you change any of them? Did we

miss something important related to bullying that happens in here
at your school? If so, tell us about it.

a. How about the conclusion of the training when you sign a petition
and get a certificate? How did you feel about participating in
those activities? Would you do something differently at the
end? If yes, tell us what you would do.

b. Overall, as you think about the entire training?

The STAC Program

The STAC program includes a 90-minute training with didactic and
experiential components [29]. The didactic component includes an
audiovisual presentation with information about bullying, negative
associated consequences, bystander roles, and the four STAC
strategies students can use to intervene when they witness bullying.
The experiential component includes small group activities and
role-plays in which students practice utilizing the STAC strategies.
The four STAC strategies are described below:

“Stealing the Show.” “Stealing the show” involves using humor
or distraction to turn students’ attention away from the bullying
situation. Trainers teach student bystanders to interrupt a bullying
situation to displace the peer audience’s attention away from the
target.

“Turning it Over.” “Turning it over” involves informing an adult
about the situation and asking for help. During the training, students
identify safe adults at school who can help.

“Accompanying Others.” “Accompanying others” involves
the bystander reaching out to the student who was targeted
to communicate that what happened is not acceptable, that the
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student who was targeted is not alone at school, and that the student
bystander cares about them. Trainers teach students to approach a
peer after they were targeted, inviting them to spend time together.
“Coaching Compassion.” “Coaching compassion” involves
gently confronting the student who bullies either during or after a
bullying incident to indicate this type of behavior is unacceptable.
Additionally, the bystander encourages the student who bullied to
consider what it would feel like to be the target in the situation,
thereby raising awareness and fostering empathy toward the target.

Data Analysis

Research team members employed Consensual Qualitative
Research (CQR) analyses to investigate students’ experiences being
trained in the STAC intervention [47]. We chose CQR because
it utilizes elements from phenomenology, grounded theory, and
comprehensive process and is predominantly constructivist with
postmodern influence. This method was a good fit for the project as
we were interested in Hispanic and White students’ perspectives to
inform cultural modification of the STAC intervention for a school
with a White and Hispanic student body. Further, CQR includes a
semi-structured interview protocol to promote the exploration of
participant’s experiences while allowing for spontaneous probes
that can uncover related experiences and insights, adding depth
to findings. Additionally, CQR requires a team to reach consensus
analyzing complex data. Three team members (i.e., a faculty
member, a doctoral student, and a master’s in counseling student)
analyzed the data.

After transcribing the data, members individually identified domains
and core ideas. Next, the team met three times in the next month to
achieve consensus. As recommended by Hill et al. analysts wrote
down all domains on a note card to provide a visual of the data and
relied on participant quotes to resolve disagreements, cross-analyze
the data, and move into more abstract levels of analysis [47]. An
external auditor analyzed the data separately and provided the team
with feedback throughout the data analysis process. The researchers
also conducted member checks by meeting with the participants as
a group [48]. All students who participated in Phase 1 agreed the
findings were an accurate representation of their experience.

Results
Through CQR analysis, the team and external auditor agreed on
five domains with supporting core ideas.

Domain 1: Types of Bullying. Participants indicated spreading
rumors was the most prevalent type followed closely by physical
bullying and name calling. One student shared, It’s kind of about
rumors. Especially in school and especially in middle school rumors
can spread like wildfire. They’re just, one minute one person knows
and the next minute everyone knows. You have random people
saying this and that, and I’d hear this and this. An you’re just like,
‘what’?

Another student talked about his experience with physical bullying
shared,

So, this is still going on to me, and it’s been going on all school year.
So, I was just walking in the hall, minding my own business, trying
to get to my locker and this one guy went up to me and jumped in
my face and yelled in my ear and it hurt and it was just like bad and
he kept doing it. Once I was opening my locker talking to my friend
and then he grabbed me and started yelling in my ear...

A Hispanic student shared “They call people beaners and stuff like
that,” while a White student stated, “Some kids call us cracker
because we are White.”

Domain 2: Reasons Students Bully. Participants indicated reasons
students bully include (a) physical appearance, specifically related to
clothes and shoes; (b) racist attitudes related in general and related to
the current political climate; and (c) language (i.e., speaking English
vs. Spanish). In talking about physical appearance, a student shared,
“People usually make fun of your appearance, like you have [national
big-box] shoes and they start laughing...” As White students spoke
about ethnicity-related tension, a student indicated, “I always see
one race against another. I never really see them being able to mix
very well because they don’t really see through their skin color.”
In speaking about the political climate, a Hispanic student shared,
“Especially the wall thing, there has been a lot of [mean spirited]
jokes about that too.” While reflecting on language as a deterrent
from building a relationship with Hispanic students, a White student
shared, “A lot of White people don’t like being friends with Hispanics
because they talk in Spanish a lot.” A Hispanic student spoke about
language as a means for bullying, “Yeah, because we speak another
language we can say bad stuff about them and they won’t know...”

Domain 3: Negative Emotions Associated with Being Bullied.
Participants indicated that bullying can lead to negative emotional
experiences including rumination and thinking about changing
oneself to fit in. One student shared, “It can really hurt someone’s
feelings. Words can hurt a lot....” Another participant stated,
Sometimes somebody will say something like ‘your clothes are so
ugly why do you wear those all the time?’ and then in your head
you’re going ‘I should change myself, I should change what I wear,
I should do this and this to myself.” I should change how I am.

A student also spoke, “It’s [thoughts about what students are told
when they are bullied] almost like a stereo stuck on repeat. It’s
always in my head...” Another student said, “To the person who they
[bullies] said it [insults] to, it can be constantly nagging at yourself.”

Domain 4: Fear of Turning It Over. Participants indicated they
perceive adults at school seem not to care and minimize bullying.
They also talked about fears related to becoming a target or being
perceived as an informant if they report bullying to adults. For
example, one student shared, “It seems like teachers don’t really
care. If you tell a teacher that someone does that [bullies], they just
don’t care.” Another participant stated, I think it would be hard to
turn it over [tell an adult at school] because.... they say that’s....
something you can keep to yourself and let it go. But, [ haven’t even
said all of it, so they don’t know the details.

Additionally, students talked about being reluctant to report bullying
to adults. For example, a student shared, So if I turn in the bully he
might target me now. He will target me and not them or anybody
else just me. They’ll get mad at me.... and I’ll be the one who is
getting to be the victim.

Another participant expressed, “At school sometimes if you say
anything to the teachers all the kids start calling you a snitch and it
makes you feel uncomfortable to even say.”

Domain 5: Reactions to the STAC Intervention. Overall
participants talked about liking the training activities because they
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fostered a connection with peers and appreciating learning about
students who bully. Students also provided feedback regarding
intervention delivery. A participant shared, “Yeah, it [activity] helped
kind of bring us together and helped us see differently because our
group was like, whoa we didn’t know we had this much in common.”
In talking about the value in learning about students who bully, a
student stated,

I also like kinda the bully, what they’re going through too. If they
get bullied at home, so they think that is the right think like that
what they’re supposed [to do if they] feel upset.

In terms of feedback about intervention delivery, a student described
negative impressions about a particular activity conducted at the
beginning of the training called “brown bag activity,”

Yeabh, it was really hard to see [inside brown bag] because they [the
trainers] flash it in front of your face and then they move it on to
the next person. So me, I caught a tiny little glimpse of it and then
it was gone, and I was like, ‘wait, what?’

Another participant provided feedback for how to improve the
delivery of the training by grouping students into smaller groups and
by age to encourage inclusion, I think I kind of would have liked it
better if it was a smaller group too. And, if it was kind of like just
8™t graders, and 7™ graders, and 6™ graders in the group because in
my opinion like you kinda have 8" graders who kind of just talk to
each other and it left the rest of us out of it.

Phase 2

We used the ecology validity model [40]to guide our cultural
adaptation of the STAC intervention using information from a
literature search on adapting existing programs to be culturally
appropriate to a new target population and student feedback from
Phase 1 focus groups. Modifications were made in the delivery
and didactic content of the intervention. Additionally, we were
intentional about revising the role-plays to reflect the types and
content of bullying discussed in the focus groups, including race-
related bullying. Specific adaptations and examples of program
changes for each of the eight dimensions of the ecology validity
model are described in Table 1.

Table 1: Cultural Adaptations to the STAC Intervention

Dimension | Cultural Adaptation Examples
Language Use of language that is culturally appropriate Use of the term “defender” rather than using the terms “defender” and
“advocate” interchangeably
Use of both Spanish and English forms for parents (e.g., invitation letter
and consent form)
Persons Be aware of trainer and student relationships Trainers were racially diverse, including Spanish speaking Hispanic males
and females
Metaphors Focus on helping students feel welcome to the training | Trainers were intentional about greetings students warmly and fostering
and comfortable connections during the ice-breaker exercise and small group activities
Content Apply knowledge regarding cultural values, including | We divided students into groups of 6 instead of 12 students to allow for
importance of relationships and connection deeper discussions and a greater level of participation
Concepts Include bullying experiences shared by students during | We emphasized examples of spreading rumors, physical bullying, and
focus groups name calling during the didactic training and role-plays
We emphasized the STAC strategy “Turing it Over” and encouraging
students to identify an adult at school who they trust and can go to for help
Goals Set goals that are consistent with information gathered | Trainers engaged students by asking them to raise their hands if they were
during focus groups, including the negative emotional | willing to act as “defenders” to establish a collaborative goal to reduce
experiences associated with bullying bullying at school and to reduced negative emotional consequences for
targets of bullying
Methods Adapt delivery methods to be consistent with cultural We shortened the didactic training by decreasing the amount of information
values such as peer connections presented to focus on information students shared during focus groups and
to spend more time in small group activities
Context Include issues related to discrimination and We included examples of specific racial slurs, bullying based on physical
immigration shared by students during focus groups appearance, and current issues related to immigration (for Hispanic
students) to the didactic training and role-plays
Phase 3 Procedures
Methods and Materials This study was completed as part of a larger study designed develop
Participants and test the efficacy of the adapted STAC intervention. For the larger

The sample consisted of 63 students (n = 36 females [58.1%]; n =
26 males [40.3%]; and n =1 other [1.6%]) recruited from the same
school as Study 1. Participants ranged in age from 11-15 years old
(M =12.5 and SD = 1.0), with reported racial backgrounds of 56.5%
White and 43.5% Hispanic.

study, the researchers randomly selected 360 students using stratified
proportionate sampling by grade and ethnicity, excluding participants
from Study 1. School personnel sent a pre-notification informational
letter to parents/guardians followed by a letter containing the parent/
guardian consent form and a project-addressed, stamped envelope.
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School personnel also sent reminder letters via mail and home with
the students. Researchers provided information to parents/guardians
in both Spanish and English. We obtained signed parent/guardian
informed consent from 142 (39.4%) students. Of those students,
12 were absent the day of data collection and the remaining 130
provided assent to participate in the study for a final response rate
0f 36.1%. The sample for the current study consisted of 63 students
randomly assigned to be trained in the adapted STAC intervention.
Students completed surveys immediately post-training. Incentives
for the larger study included a “pizza party.” All study procedures
were approved by the university review board and school district.

Measures

The researchers used a social validity survey designed for this study
to assess the social validity of the STAC training. The survey is
comprised of 8 items ranked on a 4-point scale from 1 (Strongly
Disagree) to 4 (Strongly Agree) (see Table 2 for the items). Items are
summed for a total score. The survey was based on social validity
surveys used to assess the appropriateness of interventions adapted
for a new population with demonstrated reliability and validity [42].
Internal consistency for this sample was o = .98.

Table 2: Participants Reporting Agreement with Social Validity Items by Ethnicity and Chi Square Analyses

% Agreement

Item Hispanic White x2(1) p value

(n=29) (n=34)
The STAC training was easy to understand. 81.5 91.4 1.32 25
The STAC training was useful. 81.5 88.6 0.62 43
The STAC training was interesting. 81.5 85.7 0.20 .65
The STAC training information was relevant for culturally 815 38.6 0.62 43
diverse schools like my school.
The STAC training examplf:s of bullying were relevant for 815 38.6 0.62 43
culturally diverse schools like my school.
The STAC strategy role-plays were relevant for culturally 815 38.6 0.62 43
diverse schools like my school.
I learned something from the STAC intervention. 81.5 85.7 0.20 .65
I would recommend the STAC intervention to other 815 386 0.62 43
students at my school.

Data Analysis

We conducted a series of chi square analyses to test for differences
between Hispanic and White students on each item. We combined
“Strongly Disagree” and “Disagree” and “Strongly Agree” and
“Agree” to create the percent agreement categories for each item.
We also ran an independent sample t-test to assess differences
between White and Hispanic students on the total social validity
scale score. We used an alpha level of p <.05 to determine statistical
significance and Cohen’s d to measure effect size with magnitude
of effects interpreted as follows: small (d =.20), medium (d = .50),
large (d = .80) [49]. We controlled for Type 1 error by using the
Holm-Bonferroni procedure [50]. All analyses were conducted
using SPSS version 24.0.

Results

Percent agreement and results from the chi square analyses for the
social validity survey items are reported in Table 2. As seen in Table
2, the majority of students perceived the intervention was appropriate
and relevant for students at their school, with no differences between
Hispanic and White students. Similarly, results from the independent
samples t-test indicated no difference between Hispanic (M = 25.04,
SD =8.67) and White (M =26.29, SD = 7.23) students, #(60) =-0.62,
p =.54, Cohen’s d = .13, on the total social validity score.

Discussion

The purpose of this study was to investigate how an existing bullying
bystander intervention needed to be adapted for a predominantly
White and Hispanic school in a low-income community and to

assess the social validity of the adapted intervention. Qualitative
data from Phase 1 resulted in five domains that informed the cultural
adaptation of the STAC program: types of bullying, reasons why
students bully, negative emotions associated with being bullied, fear
of “turning it over,” and reactions to the STAC intervention. This data
was used in combination with a literature review to adapt the STAC
intervention in Phase 2. Quantitative findings from Phase 3 indicated
students trained in the culturally adapted STAC intervention found
the program to be appropriate and relevant for students at their
school, with no differences between Hispanic and White students.

Qualitative data revealed students perceived physical bullying,
spreading rumors, and name calling as the most frequent types of
bullying occurring at their school. Students also identified physical
appearance, racist attitudes, and language (i.e., speaking English
vs. Spanish) are the primary reasons why students at their school
bully. These findings parallel national statistics indicating physical
bullying is more prevalent among Latinos/as and students from low-
income families [3]. Findings are also consistent with national data
demonstrating that among Hispanic and White students, spreading
rumors and name calling are the most prevalent forms of bullying [51]
and physical appearance is the most common reason for being bullied
[52]. Additionally, the experiences described by students in this study
align with research indicating race-related bullying is associated with
clothes [53], political climate [54], and language differences [55].

Students also discussed negative emotional consequences
experienced as a result of being a target of bullying. Studies have

J Edu Psyc Res, 2020

www.opastonline.com

Volume 2 | Issue 2 | 57



shown students report a variety of negative emotional outcomes
related to bullying victimization in culturally diverse, low-income
schools [5, 6]. For example, Mexican-American students within a
culturally diverse student body report anxious and depressed feelings
related to bullying victimization [5]. Students from diverse ethnic/
racial backgrounds also experience anxiety related to ethnic/racial
teasing, even though it is normalized and characterized as harmless
[6]. Findings from this study add to the literature identifying
rumination and negative self-perception as negative emotional
consequences resulting from being the target of bullying.

Additionally, students indicated they were afraid to use the strategy
“turning it over” because they perceive adults may minimize bullying.
This concern is consistent with research indicating students believe
teachers do not care enough about bullying to take action [56] and
may normalize bullying behaviors [57]. This finding is particularly
important because of the relatively high rates of physical bullying
and bullying-related injury among Hispanic students and students
from low-income families [3]. Because research indicates students
are more likely to report bullying when they believe teachers will
act and will be effective in intervening, it is important for students
to identify an adult at school who they trust and believe will be
supportive [58]. These results guided intervention adaptations
emphasizing the importance of “turning it over,” particularly when
witnessing physical bullying [59].

In addition to sharing experiences regarding bullying and the impact
of bullying on students’ in their school, students also provided
specific feedback for the training delivery including the use of
culturally appropriate language, fostering connections between
students, and the importance of smaller groups for experiential
exercises. In Phase 2, we mapped these qualitative findings onto
the eight dimensions of the social ecological model to adapt the
program and then tested the social validity of the program with
a new group of participants [40]. Quantitative results from Phase
3 supported the social validity of the adapted STAC intervention.
The majority of students (> 80%) reported the adapted intervention
was appropriate and relevant for students at their school, with no
significant differences between Hispanic and White students. Results
are similar to research demonstrating the social validity of culturally
adapted existing school-based interventions [39]. Thus, this study
represents a first step in developing culturally appropriate brief,
bullying bystander intervention for this population and adds to the
literature supporting the social validity of culturally adapted school-
based interventions.

Limitations

Although this study contributes to the literature, limitations must
be considered. First, because our study focused on middle school
students attending a predominately Hispanic and White school, we
cannot generalize our findings to students in school with greater
culturally diversity or a different ethnic or racial composition.
Further, our findings were based on self-report data. It is possible
that students’ responses to both the focus group questions in Phase
1 and the survey questions for Phase 3 were influenced by their
desire to please the researchers. This may be particularly true for
the quantitative data in Phase 2 as some of the team members who
trained the students in the adapted STAC intervention were present
during post-training data collection. Finally, we assessed social
validity using a measure that we modified for this study rather than
using an established measure. It is, however, common practice for

studies assessing social validity to use measures modified from
prior surveys or developed specifically for the intervention being
adapted [39,41,60].

Recommendations

This study was intended as a first step in the development of a
culturally appropriate brief, bullying bystander intervention.
Future research on the feasibility of intervention delivery and
pilot research in schools with greater diversity are needed. Future
studies investigating the efficacy of the adapted intervention through
a randomized controlled trial (RCT) are needed to examine the
impact of the intervention on bullying behavior and the negative
consequences associated with bullying victimization.

Conclusion

Results of this study provide preliminary support for a brief,
bullying bystander intervention adapted for a middle school with
a predominantly Hispanic and White student body in a low-income
community. Developing culturally appropriate interventions for
students in these schools is particularly important due to the high
prevalence of physically bullying and associated injury, as well as the
emotional reported among both targets of bullying and bystanders.
Although comprehensive, school-wide bullying programs can be
effective time- and labor-intensive resources required for program
implementation pose significant barriers for schools, particularly those
in low-income communities [61]. As schools become increasingly
overcrowded and understaffed nationally, a brief, standalone,
school-wide bullying intervention may be a cost-effective solution
to reducing bullying on a large scale. This study serves as a first step in
developing a culturally appropriate intervention for reducing bullying
and improving socio-emotional outcomes for students in ethnically-
blended schools in low-income communities, thereby reducing health
disparities for this population.
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