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This study explored African American girls’ perceived racial/ethnic discrimination and teachers’ perceptions to
understand the unique impact of each on educational outcomes for African American girls compared to girls from other
racial/ethnic groups. The sample included 2,384 7" grade girls. In this multi-informant study, girls completed a survey
that included ratings of perceived teacher discrimination, teachers rated the girls on academic engagement and anti-
social behavior, and end-of-the-year GPA for each girl was gathered from school records data. One-way ANOVA
revealed a main effect of race/ethnicity, such that African American girls reported higher levels of racial/ethnic
discrimination, had a lower GPA, and were rated by their teachers as less engaged and more anti-social compared to
Asian, Latinx, and white girls. Regression analysis revealed that, compared to white and Asian girls, low teacher
perceived engagement was related to lower achievement for African American girls. These results highlight the need to
analyze the educational experiences that African American girls are facing.

Keywords: academic achievement, African American girls, teacher
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School-Related Barriers that might be Impeding
Academic Success for African American Girls

Even though African American girls are graduating at higher rates
compared to African American boys, they are graduating at lower
rates compared to girls from other racial/ethnic groups [1,2]. Some
researchers have argued that school-related barriers might be impeding
academic success for African American girls [3]. For example,
African American girls are often mischaracterized by their dress, how
they look, or the way that they speak and act [4]. These misperceptions
could be due to society’s rooted expectations of African American
girls to fit particular gender norms of femininity [5]. When African
American girls violate these gender norms or traditional expectations,
this can lead to teachers negatively perceiving them and puts them at
risk for experiencing higher instances of racial/ethnic discrimination
[6-9]. Although these are not the sole reasons for poor educational
outcomes for African American girls, they can impose significant
barriers for them as compared to girls from other racial/ethnic groups.

Unfortunately, there continues to be a paucity of research examining
how race and gender combine in the school setting to examine
academic achievement among adolescent African American girls
compared to girls from other racial/ethnic groups. The current study
aims to fill this gap in an effort to examine (1) how teachers perceive
their African American girl students (2) how African American girls

perceive racial/ethnic discrimination at their school (3) and lastly to
compare African American girls’ academic achievement to that of
other girls (white, Asian, and Latinx girls)

Literature Review

Intersectionality

It is crucial to analyze research through an intersectional lens
because it allows researchers to understand the complexities
around certain social phenomena [10]. This framework requires
researchers to examine social identities, disadvantages, and
differences amongst groups [11]. The inclusion of multiple
identifies is useful in understanding and answering complex
questions about the relationships that different identities have with
particular outcomes [11]. In studying different groups, individuals
who might have been overlooked are now recognized. By focusing
on groups that have been overlooked or misrepresented, researchers
are better able to understand that particular group and their
experiences, as opposed to comparing them to the dominant group
and seeing how they depart from the dominant groups’ norms [12].

Intersectionality is the appropriate framework for understanding the
complex set of inequalities that African American girls face.
Intersectionality looks at how the inequality of race and gender
combine for African American girls and how either one can alter the
effects of the other [13-15]. One way to understand how these two
identities intersect is in reference to the double jeopardy hypothesis.
This hypothesis suggests that because African American females are
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a part of two lower status groups, such as being a woman and being
African American, this makes them more susceptible to sexism and
racism [16]. Within the Black feminist literature, it is argued that for
Black women, race and gender play an equally important role [17].

Purdie-Vaughns and Eibach proposed a similar intersectional
argument due to Black women having multiple subordinate
identities; this could lead them to experience distinctive forms of
oppression [18]. Goff, Thomas, and Jackson explain that this type of
labeling could be occurring because Black women are seen as non-
prototypical of a woman and non-prototypical of being Black [19].
Purdie-Vaughns and Eibach define this experience as intersectional
invisibility for Black women due to the ideologies of androcentrism
that identify men as prototypical and ethnocentrism that identifies
Whiteness as prototypical [18, 20, and 21]. The term intersectional
invisibility refers to the ongoing struggle to be seen, heard, and
understood as a result of being a non-prototypical subordinate group
member [22]. The existing research on intersectionality for African
American girls is starting to highlight their experience, but further
research is needed to unpack the nuances of intersectionality for
African American girls compared to girls from other racial/ethnic
groups in terms of perceived racial discrimination and lower
academic performance.

African American Girls

When African American girls are compared to girls from other
racial/ethnic group academically, it is clear that African American
girls are doing more poorly. In a national assessment, African
American girls consistently performed below the basic
achievement level in math and reading when compared to girls
from other racial/ethnic groups [23]. When comparing SAT scores,
African American girls scored lower compared to girls from other
racial/ethnic groups. When comparing students being held back a
grade, African American girls are held back at a higher rate
compared to girls from other racial/ethnic groups [23].

One reason for these disparities could extend to how African
American girls are perceived. In the media, African American girls
are often portrayed as angry, hostile, and even hypersexualized [7].
In the literature on African American girls, aggression is widely
studied as a problem behavior for them [4]. In the classroom, teachers
and peers often perceive African American girls to be physically
aggressive [24]. These misperceptions could be due to society’s
rooted expectations of African American girls to fit particular gender
norms of femininity [5]. These gender norms are usually defined by
white womanhood standards [25]. These standards imply that in
order to be feminine, a girl must be passive and silent [3]. However,
African American girls often violate these gender norms by taking on
masculine behaviors. These behaviors include being too independent
and having an aggressive demeanor. These types of masculine
behaviors, as George defines them, are seen as unnaturally strong
[5]. Unfortunately, when African American girls violate gender
norms or traditional expectations, they are penalized for these actions
in ways that are not the same for white girls [26]. For example, when
African American girls show assertiveness, it is often misunderstood
as being confrontational, and they are punished harshly for it [7].

When African American girls are disciplined for nonconforming,
they receive more suspensions for these actions compared to their
Latinx, Asian, and white peers [27, 28]. More research is needed on
the school experiences of African American girls compared to girls
from other racial/ethnic groups to understand the role these
experiences have on African American girls’ academic achievement.
Wun contends that the disparities of the experiences that African
American girls face might exist in the school system due to race and
gender biases [29].

Why Teacher Perspectives Matter

For African American girls, stereotypes of them being aggressive
might influence implicit biases that teachers might have of them,
which triggers teachers to have an adverse reaction to them [2].
Likewise, teachers’ expectations and how they perceive their
students can affect their students’ academic achievement [30]. The
research on implicit bias reveals that specific ideas, even racial
stereotypes or breaking of norms, can affect the way certain people
make decisions about other people [31]. When teachers have an
implicit bias, this can lower their expectations for their students [7].
This way of thinking can also lead to teacher discrimination, implicit
racist practices, and eventually, disparities in achievement [32].

A number of studies using different methods report that African
American girls perceive unfair treatment from teachers. Hughes et
al. conducted a qualitative study and found that black female
students felt that their teacher treated them differently than their
classmates. They also felt that their teachers had lower academic
expectations for them. Showunmi conducted a focus group with
14-15-year-old black girls [33,34]. The girls shared instances
within the classroom where the teacher would punish only them
for making noise when the entire class was being disruptive. The
black female students also reported that they felt their teachers
only showed positive attention to the white female students in
their classes. A study done in Seattle looked at the differences
between GPA for black and white female students. Results found
that black girls, compared to white girls, were less likely to earn a
high GPA. This even occurred when Black female students tried
hard in the class [35]. Morris did multiple interviews with black
girls from different cities and found similar experiences. Some
girls perceived that their teachers were treating them unfairly, and
others felt that their teacher did not want them to succeed. Most of
the girls felt that their teachers were disrespectful towards them,
which triggered them to display bad behavior [4]. The Center for
Intersectionality and Social Policy Studies (CISPS) held a focus
group in New York City and Boston that focused on the experiences
of African American girls. Results indicated that African American
girls compared to girls from other racial/ethnic groups felt their
teachers were not culturally competent, did not acknowledged
their achievements, and were disinterested in teaching them [36].

Perceived Racial/Ethnic Discrimination

Another school-related barrier for African American girls is perceived
discrimination at school. Research documents that for African
American adolescents, racial discrimination is a significant risk factor
[37,38]. When African American adolescents are compared with
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adolescents from other races/ethnicities, the risk of experiencing racial
discrimination is greater for African American adolescents [9]. Few
studies concurrently study race and gender in regards to perceptions of
racial/ethnic discrimination for African American girls [39-41].
Moreover, even fewer explore how African American girls’ perceived
racial/ethnic discrimination influences their academic achievement
using the comparison group of girls from other racial/ethnic groups.

Current Study

To address gaps in the literature, this study capitalized on a large
sample of African American, Latinx, Asian, and white 7™ grade girls
to examine race/ethnic differences in mean levels and relationships
between perceived racial/ethnic discrimination, teacher perceptions’
of academic engagement and anti-social behavior, and academic
achievement. There were three main research questions: (1) How do
African American girls’ perception of racial/ethnic discrimination,
teacher ratings of engagement, and teachers’ ratings of anti-social
behavior affect African American girls’ academic achievement? (2)
How do African American girls’ perception of racial/ethnic
discrimination, teacher’s ratings, and academic achievement
compare to those of Latinx, Asian, and white girls?; and (3) Do
African American girls’ perception of racial/ethnic discrimination,
teacher’s ratings of student engagement, and teacher’s ratings of
anti-social behavior predict academic achievement the same for
African American girls compared to Latinx, Asian, and white girls?
Given previous research on the particular challenges that African
American girls might face, we hypothesized that African American
girls would be lower on academic achievement than the other racial/
ethnic groups and would perceive more racial discrimination from
teachers. Given stereotypes about African American girls, we also
anticipated that teachers would perceive them as more anti-social.
Regarding relationships among variables, we had no specific
hypotheses about whether perceived discrimination and teacher
beliefs would be a stronger predictor of achievement for African
American girls compared to the other racial/ethnic groups.

Methods

Participants

The data for this study comes from the UCLA Middle School
Diversity Project, an ongoing longitudinal study of 5,991
adolescent students recruited from 26 urban middle schools in
California during the fall of their 6™ grade year. For the purpose of
this study, the analytic sample included 2,384 female students who
self-reported their gender and race/ethnicity. Based upon these
self-reports, the subsample consisted of 329 African American,
553 Asian, 959 Latinx, and 543 white girls.

Students were drawn from 26 urban middle schools in northern
and southern California. Schools were selected to represent a
range of ethnic compositions, including non-diverse schools (i.e.,
majority Latinx, majority African-American, majority Asian, and
majority white) and ethnically diverse schools (i.e., no single
ethnic group comprised a majority of the population). To avoid
confounding ethnicity and socioeconomic status (SES) in school
selection, the sample was restricted to lower-middle/ lower-SES
(working class) communities. This was based on the percentage of

students receiving free/reduced lunch (our school-level proxy for
SES) and census data (e.g., median income, number of males and
females in the workforce) for the neighborhoods in which the
selected schools were located.

Procedure

Students with both written parental consent and student assent
completed confidential surveys during the spring semesters of
seventh grade. Students were instructed to answer survey questions
on their own as a trained research assistant read the survey items
aloud. A second research assistant circulated around the classroom
to help students as needed. Students were compensated $10 when
they completed their survey. Teachers were also given a survey to
complete for each student in their English class. Student surveys
were collected as teachers completed them. Teachers were
compensated $2 per survey completed.

Measures

The measures reported below were adapted from well-established
instruments that are widely used with racially and ethnically
divisive middle school students. Average mean and standard
deviations across all four racial groups are shown in Table 2.
Reliabilities reported below are consistent with those reported in
the cited studies from which the measure was adapted.

Teacher ratings of student engagement

Teachers rated each student’s engagement using six items from the
Teacher Report of Engagement Questionnaire [42]. These items
assessed the degree to which students were perceived as engaged
(e.g., “Works hard in my class”; “Does more work than is required
of him/her”. Items were rated on a 4-point scale (1 = “Never” to 4
= “Always”) (o =.76) (M = 2.85) (SD = .137).

Teacher ratings of anti-social behavior

Teachers rated each student’s anti-social behavior using two items
from the Interpersonal Competence Scale [43]. Two items were used
“always mean to others” and “always starting fights.” Teachers were
asked to rate their answer on a 7-point response scale ranging from
(1 ="“Never” to 7= “Always”) (o= .85) (M = 1.54) (SD = .032).

Racial/ethnic discrimination

Students reported on perceived discrimination from teachers
Racial/ethnic discrimination using four items from the Adolescent
Discrimination Distress Index, this measure assessed the frequency
of race/ethnic discrimination by adults at school since the beginning
of middle school [9]. (e.g., “Were you disciplined unfairly at school
because of your race/ethnic group?”’, “Were you given a lower
grade than you deserve because of your race/ethnic group?”). Items
were rated on a 5-point response scale ranging from (1 = “Never”
to 5 =“A Whole Lot”) (a=. 81) (M = 1.20) (SD = .001).

Academic achievement

Academic achievement was defined using grade point average
(GPA) from students’ 7" grade transcripts. Grades for each course
were coded on a 5-point scale (A = 4 to F= 0) and then averaged
into a composite GPA.
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Covariate

Parent education served as a proxy for student socioeconomic status
(SES). Parents or guardians who signed the parent permission form
also completed a parent questionnaire in which they indicated their
highest level of education on a 6-point scale (1= “elementary/junior
high school” to 6= “graduate degree”) (M=3.78, SD=1.57).

Results

Prior to analysis, linearity, independence, homoscedasticity, and
normality were tested, and all assumptions were met. Focusing first
on African American girls, multiple regressions were used to
examine the relationship between African American girls’ perception
of racial/ethnic discrimination, teachers’ ratings of engagement, and
teachers’ ratings of anti-social behavior on African American girls’
academic achievement. In Table 1, the analysis was significant F (3,
2312) = 207.3, p < .05, R* = 21 controlling for parent education.
When African American girls perceived greater racial/ethnic
discrimination, received lower teacher ratings of student
engagement, and higher teacher ratings of anti-social behavior, this
significantly predicted a lower GPA for them.

Table 1: Multiple Regression analysis for variables predicting
academic achievement for African American girls

Variable B SE P

Discrimination -.132 .037 -.070*
Student Engagement 512 .032 .350*
Anti-Social Behavior -.129 .020 -.143*
Parent Education -.036 .011 -.063*

*p <.05.

Next, a one-way analysis of variance (ANOVA) was calculated on
African American girls’ perception of racial/ethnic discrimination,
teachers’ ratings of student engagement, and teachers’ ratings of
anti-social behavior compared to these same ratings for Asian,
Latinx, and white girls. The analysis was significant for racial/ethnic
discrimination F(4,2552)=19.24; teachers’ ratings of student
engagement F(4,2512)=53.34; and teachers’ ratings of anti-social
behavior F(4, 2494)=52.44 (all ps <=.001 (see Table 2). In order to
identify the significant group differences between these variables,
post hoc Tukey tests were conducted. As hypothesized, African
American girls (M=1.36) reported significantly more perceived
racial/ethnic discrimination compared to Asians (M=1.14), Latinx
(M=1.24), and white girls (M=1.09). For teachers’ ratings of student
engagement, there was a significant difference in which teachers
rated student engagement lower for African American girls
(M=2.61) compared to Asian (M=3.13), Latinx (M=2.74), and
white girls (M=2.99). Teachers rated African American girls’
behavior as more anti-social (M=2.13) compared to Asian (M=1.17),
Latinx (M=1.58), and white girls (M=1.32). Lastly, African
American girls had lower GPA’s (M=2.66) compared to Asian
(M=3.51) and white girls (M=3.38).

Table 2: Mean and Standard Deviation of Racial/Ethnic Discrimination, GPA, Teacher’s Ratings Student Engagement, and Anti-
Social Behavior

Variable Black Asian Latinx white F

M SD M SD M SD M SD
Discrimination 1.36 .54 1.14° 38 1.24° 48 1.09° .35 19.24***
Engagement 2.61° .59 3.13° .53 2.74° .59 2.99° 57 53.31%%*
Behavior 2.13* 1.4 1.17° 46 1.58° 98 1.32° 71 52.44%**
GPA 2.66* 1.0 3.51° .69 2.77* .89 3.38° 72 05.74***

Note: Row means with different superscripts differ significantly p<.05.

sy < 001,

A linear regression tested whether teachers’ ratings of student
engagement predicted academic achievement the same for
African American girls compared to Asian, Latinx, and white
girls. A significant interaction was found between GPA and
teachers’ ratings of student engagement for white (B=-.277,
SE=.102, p<.05), Latinx (B=-.277, SE=.093, p<.05), and Asian
girls (B=-.495, SE=.107, p<.05) using African American girls as
the reference group (see Table 3). The top panel shows the data
for African American and Asian girls. The second panel shows
the data for African American and white girls, and the third panel
shows the data for African American and Latinx girls. Simple
slope analysis was done and found a significant difference for
African American girls compared to white, Latinx, and Asian

girls, suggesting that low teacher perceived engagement is
related to lower achievement for African American girls more so
than for white Latinx, and Asian girls. This interaction is shown
in Figure 1.

Table 3: Multiple Regression Analysis for Teachers’ Ratings of
Student Engagement Predicting Academic Achievement

Girl Participants B SE P

white =277 102 .007*
Latinx =277 .093 .003*
Asian -.495 .107 .000%*
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Figure 1: The Moderating Effect of Ethnicity on the Relationship
Between Teacher’s Ratings of Student Engagement and GPA

Discussion

Using intersectionality as a framework to explore the school
experiences of African American girls reveals that they, as the
literature suggests, are not doing well academically. The reason
for their lower academic achievement may stem in part from
having teachers who perceive them as anti-social and not
academically engaged. This study also supports the previous
literature documenting that African American girls are experiencing
higher levels of racial/ethnic discrimination at school compared to
girls from other racial/ethnic groups. Based upon the measures
used in this study, African American girls feel that they are

disciplined unfairly at school that adults do not view them as
smart, and that adults at their school disrespect them because of
their race/ethnic group. Other studies report that African American
girls are reprimanded due to violations of dress codes and
inappropriate hairstyles [2, 36, 44].

All of the measures used in this study suggest that African
American 7" grade girls experienced school differently than their
white Asian, and Latinx female peers. African American girls
perceived more racial/ethnic discrimination than the other three
groups. They were also perceived by teachers as meaner to others,
more willing to start fights, and less academically engaged within
the classroom. In addition, African American girls’ GPA was lower
than white, Asian, and Latinx girls. These findings reveal the harsh
disparities that African American girls are facing within the school
setting. In order to address these concerns, future studies should
explore teachers’ perceptions of their students and how engaged
are African American girls in the classroom. The results suggest
that if teachers view their African American girl students to be
engaged within the classroom, this could lead to higher GPAs for
them since we know from other studies that school engagement
and academic achievement are correlated in African American
girls [45,46]. Future studies should also examine how racial and
gender stercotypes shape teachers’ perspectives and if this
influences how they treat their African American girl students
compared to girls from other racial/ethnic groups.

Limitations

There are a few limitations in this study that we acknowledge.
First, the teacher reported measures in this study, such as teachers’
ratings of student engagement and anti-social behavior, were not
designed to measure teachers’ discriminatory beliefs or behavior.
Therefore, we exercise caution in interpreting their perceptions as
indicative of bias. Second, previous research has shown that the
race of a teacher matters because it can influence a student’s
academic achievement [47]. However, the ethnic make-up of the
teachers from the sample was available and did not allow for
inferences about a teachers’ race in alignment with the findings.
Third, the data analysis involved multiple regression and ANOVA,
which did not account for school differences. In the future, multi-
level modeling would be better suited to address school differences
amongst the 26 urban middle schools surveyed.

Implications

In order to combat educational disparities that African American
girls are facing, it is imperative to identify protective factors that
can decrease perceptions of racial/ethnic discrimination for them.
Wong et al. found that an increased racial/ethnic identity can serve
as a protective factor for African American girls [48]. When
African American girls have positive views of their racial group,
this often is correlated with higher self-esteem, fewer psychological
symptoms, and higher achievement [49, 50].

Several culturally relevant interventions shed light on ways
schools can increase racial identity for African American girls.
Sisters of Nia is one of those interventions that focus on teaching
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5™ grade African American girls about their cultural values and
beliefs in order to increase their racial identity [51]. By the end of
the program, African American girls had built strong connections
with other members within the group, and positive behavior
change was reported for all participants [26]. Jernigan [52]
implemented a mentoring intervention called Sankofa to help
African American girls to increase racial and gender identity.
Results indicated an increase in school engagement and an
understanding of the importance of school and an increase in
positive regard for teachers. Lastly, Young Empowered Sisters
(YES) is an intervention developed to promote a strong identity
for African American girls, to provide a safe and supportive space,
and to raise awareness about racism. Approximately 74 African
American high school girls were involved with this study. After
ten weeks, the girls who received the intervention had higher
levels of racial/ethnic identity and were more knowledgeable
about instances of racism [53].

For change to occur within the school setting, key stakeholders
such as administrators, teachers, counselors, and members of the
community must be included in the conversation. Key stakeholders
must be knowledgeable about the welfare of African American
girls in the school setting. They also must be invested in their
success and be an active participant. Training on identifying
implicit biases and how to address them must be developed [2].
This training also needs to be accessible and attended by all key
stakeholders, not just teachers. More conversations about African
American girls compared to girls from other racial/ethnic groups
must take place, replacing the narrative that African American
girls are doing well [36]. In order to do this, research should be
collected disaggregating data by race and gender [31]. Previous
studies should be revisited, reviewed, and analyzed using an
intersectional approach to include African American girls in the
conversation.

The findings increase awareness about African American girls
who are marginalized and are often an invisible group [14]. In
2019, it was reported that African American females were
completing college at lower rates, compared to white, Latinx, and
Asian girls [54]. Therefore, continuing to understand more about
how racial/ethnic discrimination and perceived teacher bias
impede academic success for middle school African American
girls is essential. Not only is it essential for African American
girls’ academic success, but it could also mitigate some of the
educational disparities they face along their academic journey
[55].

Acknowledgment
Special thanks to The National Institutes of Health and the National
Science Foundation for supporting this research.

References

1. Snyder TD, de Brey C, Dillow SA (2019) Digest of Education
Statistics 2017, NCES 2018-070. National Center for
Education Statistics.

10.

I1.

12.

13.

14.

15.

16.

17.

Smith-Evans L, George J, Graves FG, Kaufmann LS, Frohlich
L (2014) Unlocking opportunity for African American girls: A
call to action for educational equity. Washington, DC: National
Women’s Law Center.

Morris EW (2007) “Ladies” or “loudies’? Perceptions and experiences
of black girls in classrooms. Youth & Society 38: 490-515.

Morris MW (2016) Pushout: The Criminalization of Black
Girls in Schools. The New Press.

Jones S, Myhill D (2004) ‘Troublesome boys’ and ‘compliant
girls’: Gender identity and perceptions of achievement and
underachievement.British Journal of Sociology of Education
25: 547-561.

Neal-Jackson A (2018) A meta-ethnographic review of the
experiences of African American girls and young women in
K~—12 education. Review of Educational Research 88: 508-546.

Blake JJ, Butler BR, Lewis CW, Darensbourg A (2011)
Unmasking the inequitable discipline experiences of urban
Black girls: Implications for urban educational stakeholders.
The Urban Review 43: 90-106.

U.S. Department of Education, Office for Civil Rights (2018)
2015-16 Civil Rights Data Collection: School Climate and
Safety.

Fisher CB, Wallace SA, Fenton RE (2000) Discrimination distress
during adolescence. Journal of youth and adolescence 29: 679-695

Hancock AM (2007) Intersectionality as a normative and
empirical paradigm. Politics & Gender, 3(2), 248-254.

Cole ER (2009) Intersectionality and research in psychology.
Am. Psychol 64:170-80

Weber L, Parra-Medina D (2003) Intersectionality and
women’s health: Charting a path to eliminating health
disparities. In V Demos & MT Segal (Eds.), Advances in
gender research: Gender perspectives on health and medicine
Amsterdam: Elsevier 2003: 181-230

Cooper B (2016) Intersectionality. In L Disch & M
Hawkesworth (Eds.), The Oxford handbook of feminist theory
385-406.

Crenshaw K (1989) Demarginalizing the intersection of race
and sex: A Black feminist critique of antidiscrimination
doctrine, feminist theory, and antiracist politics. University of
Chicago Legal Forum 198: 139-167.

Levin S, Sinclair S, Veniegas RC, Taylor PL (2002) Perceived
discrimination in the context of multiple group memberships.
Psychological Science 13: 557-560.

Reid PT, Comas-Diaz L (1990) Gender and ethnicity:
Perspectives on dual status. Sex Roles 22: 397-408.

Blanchett WJ, Mumford V, Beachum, F (2005) Urban school

failure and isproportionality in a post-Brown era: Benign

neglect of the constitutional rights of students of color.
Remedial and Special Education 26: 70-81.

J Edu Psyc Res, 2020

www.opastonline.com

Volume 2 | Issue 3 | 145



18.

19.

20.

21.

22.

23.

24.

25.

26.

27.

28.

29.

30.

31

32.

Purdie-Vaughns V, Eibach RP (2008) Intersectional
invisibility: The distinctive advantages and disadvantages of
multiple subordinate-group identities. Sex Roles 59: 377-391.

Goff PA, Thomas MA, Jackson MC (2008) “Ain't I a woman?”
Towards an intersectional approach to person perception and
group-based harms. Sex Roles 59: 392-403.

Bem SL (1994) The lenses of gender: Transforming the debate
on sexual inequality. New Haven, CT: Yale University Press.

Bonilla-Silva E (2000) “This is a White Country” 1: The
Racial Ideology of the Western Nations of the World-System.
Sociological Inquiry 70: 188-214.

Sesko AK, Biernat M (2010) Prototypes of race and gender:
The invisibility of Black women. Journal of Experimental
Social Psychology 46: 356-360.

Ross T, Kena G, Rathbun A, KewalRamani A, Zhang J (2012)
Higher Education: Gaps in Access and Persistence Study (NCES
2012-046). U.S. Department of Education, National Center for
Education Statistics. Washington, DC: Government Printing Office.

Archer-Banks DA, Behar-Horenstein LS (2012) Ogbu
Revisited Unpacking High-Achieving African American Girls’
High School Experiences.Urban Education 47: 198-223.

George JA (2015) Stereotype and School Pushout: Race,
Gender and Discipline Disparities. Ark. L. Rev 68: 101

Aston C, Graves Jr SL, McGoey K, Lovelace T, Townsend T
(2018) Promoting sisterhood: The impact of a culturally
focused program to address verbally aggressive behaviors in
Black girls. Psychology in the Schools 55: 50-62.

Chavous TM, Rivas-Drake D, Smalls C, Griffin T, Cogburn C (2008)
Gender matters, too: the influences of school racial discrimination
and racial identity on academic engagement outcomes among
African American adolescents. Developmental psychology 44: 637.

Gibson P, Haight W, Cho M, Nashandi NJ, Yoon YJ (2019) A4
mixed methods study of Black Girls’ vulnerability to out-of-
school suspensions: The intersection of race and gender.
Children and Youth Services Review 102: 169-176.

Wun C (2016) Against captivity: Black girls and school
discipline policies in the afterlife of slavery. Educational
Policy 30: 171-196.

Uhlenberg J, Brown KM (2002) Racial gap in teachers’
perceptions of the achievement gap. Education and Urban
Society 34: 493-530.

Morris MW (2012) Race, gender, and the school-to-prison
pipeline: Expanding our discussion to include Black girls. In
African American Policy Forum 2012: 1-23.

Russell J Skiba, Robert H Horner, Choong-Geun Chung, M
Karega Rausch, Seth L May (2011) Race Is Not Neutral: A
National Investigation of African American and Latino
Disproportionality in School Discipline, School Psychology
Review 40: 85-107.

33.

34.

35.

36.

37.

38.

39.

40.

41.

42.

43.

4.

Hughes DL, McGill RK, Ford KR, Tubbs C (2011) Black
youths’ academic success: The contribution of racial
socialization from parents, peers, and schools. In NE Hill, TL
Mann, & H. E. Fitzgerald (Eds.), Child psychology and
mental health. African American children and mental health,

Development and context, Prevention and social policy
Praeger/ABC-CLIO 2:95-124.

Showunmi V (2017) The 12 Role of the “Black Girls’ Club”.
In J. Martin, A. Nickels, M. Sharp-Grier (Eds.), Feminist
Pedagogy, Practice, and Activism Improving Lives for Girls
and Women. Routledge Critical Studies in Gender and
Sexuality in Education.

Seyfried SF, Chung 1J (2002) Parent involvement as parental
monitoring of student motivation and parent expectations
predicting later achievement among African American and
European American middle school age students. Journal of
Ethnic and Cultural Diversity in Social Work 11: 109-131.

Crenshaw K, Ocen P, Nanda J (2015) Black Girls Matter:
Pushed Out, Overpoliced, and Underprotected.

English D, Lambert SF, Tynes BM, Bowleg L, Zea MC, (2020)
Daily multidimensional racial discrimination among Black
US American adolescents. Journal of Applied Developmental
Psychology 66: 101068.

Sellers RM, Copeland-Linder N, Martin PP, Lewis RH (2006)
Racial identity matters: The relationship between racial
discrimination and psychological functioning in African
American adolescents. Journal of Research on Adolescence
16: 187-216.

Woods-Giscombe CL, Lobel M, Zimmer C, Wiley Cené C,
Corbie-Smith G (2015) Whose stress is making me sick?
Network-stress and emotional distress in African-American
women. Issues in mental health nursing 36: 710-717.

Chavous T, Cogburn CD (2007) Superinvisible women: Black
girls and women in education. Black Women, Gender &
Families 1: 24-51.

Oyserman D, Harrison K, Bybee D (2001) Can racial identity
be promotive of academic efficacy?. International Journal of
Behavioral Development 25: 379-385.

Connell JP, Wellborn JG (1991) Competence, autonomy, and
relatedness: A motivational analysis of self-system processes.
In M. R. Gunnar & L. A. Sroufe (Eds.), The Minnesota
symposia on child psychology, Self-processes and development
Lawrence Evlbaum Associates, Inc.23: 43-77

Cairns RB, Leung MC, Gest SD, Cairns BD (1995) A brief
method for assessing social development: Structure, reliability,
stability, and developmental validity of the Interpersonal Competence
Scale. Behaviour Research and Therapy 33: 725-736.

Webb-Hasan GC, Jones VLC, Moon CY (2018) Teaching
African American and Latinx Learners: Moving beyond a
Status Quo Punitive Disciplinary Context to Considerations
for Equitable Pedagogy in Teacher Education. Intersectionality

J Edu Psyc Res, 2020

www.opastonline.com

Volume 2 | Issue 3 | 146



45.

46.

47.

48.

49.

50.

of Race, Ethnicity, Class, and Gender in Teaching and Teacher
Education: Movement toward Equity in Education 2018: 70.

Dotterer AM, McHale SM., Crouter AC (2009) Sociocultural
Factors and School Engagement among African American
Youth: The Roles of Racial Discrimination, Racial Socialization
and Ethnic Identity. Applied Developmental Science 13: 51-73.

Sirin SR, Rogers-Sirin L (2005) Components of school
engagement among African American adolescents. Applied
Developmental Science 9. 5-13.

Egalite AJ, Kisida B, Winters MA (2015) Representation in
the classroom: The effect of own-race teachers on student
achievement. Economics of Education Review 45: 44-52.

Wong CA, Eccles JS, Sameroff A (2003) The influence of
ethnic discrimination and ethnic identification on African
American adolescents’school and socioemotional adjustment.
Journal of personality 71: 1197-1232.

Altschul I, Oserman D, Bybee D (2006) Racial-ethnic identity
in mid-adolescence: Content and change as predictors of
academic achievement. Child Development 77: 1155-1169.

Buckley TR, Carter RT (2005) Black adolescent girls: Do
gender role and racial identity: Impact their self-esteem?. Sex
Roles 53: 647-661.

51

52.

53.

54.

55.

Belgrave FZ, Reed MC, Plybon LE, Butler DS, Allison KW et
al. (2004) An evaluation of Sisters of Nia: A cultural program
for African American girls. Journal of Black Psychology 30:
329-323.

Jernigan MM (2009) Using a Sankofa intervention to
influence Black girls’ racial identity development and school-
related experiences. Boston College.

Thomas O, Davidson W, McAdoo H (2008) An evaluation
study of the Young Empowered Sisters (YES!) program:
Promoting cultural assets among African American adolescent
girls through a culturally relevant school-based intervention.
Journal of Black Psychology 34: 281-308.

De Brey C, Musu L, McFarland J, Wilkinson-Flicker S,
Diliberti M et al. (2019) Status and Trends in the Education of
Racial and Ethnic Groups 2018. NCES 2019-038. National
Center for Education Statistics.

Editorial Projects in Education (2010) Education Counts
Research Center.

Copyright: ©2020 Antonya Jackson, et al. This is an open-access article
distributed under the terms of the Creative Commons Attribution License,
which permits unrestricted use, distribution, and reproduction in any
medium, provided the original author and source are credited.

J Edu Psyc Res, 2020

www.opastonline.com

Volume 2 | Issue 3 | 147





